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Abstract

The purpose of this study was to investigate whether similarity of
personality types was significantly related to roommate satisfaction., The
population used was 54 female and 44 male freshmen and sophomore students
enraled in a cluster college at Appalachian State Univeristy. At the be-

finning of the semester all the students took the Myers-Briggs Type Indi-

cator (MBTI). Similarity scores were computed using both dicthomous and
continuous scores, At the end of the semester a two part questionnaire was
administered to the students, In part one the roommates answered 26 ques-
tions indicating how frequently they experienced certain problems with their
roommates, Framthis the Behavioral Problem score was obtained, In part two,
the roommates rated the extent to which 32 personality characteristics,de-~
rived from the MBTI, described themselves and thelr roommate. A percelved
similarity score was obtained from these responses, This part of the ques-
tionnaire also showed how much the perceived personality similarity, posi-
tively or negatively affed the roommate relationship., From these responses
a Perceptual Problem score was obtained. The Behavioral and Perceptual Prob-
lem: scores were used as the measure of roommate satisfaction,

Anovas and Pearson Product-Moment Correlations were computed. These
significant dfferences were obtained when using the MBTI score and the

Perceptual Problem score:

1. Roommates who share opposite auxiliary functions tend to be more
satisfied than those who share the same auxiliary,

2. Roommates who share one, two, or three preferences tend to be more
satisfied than those who share zero or four,

3. Roommates who are similar as measured by continuous scores tend to
be more satisfied than those who are dissimilar,

When using the percelved similarity score as the independent variable,

there was evidence from both Behavioral and Perceptual Problem scores that



those who perceive themselves to be similar are more satisfied. The overall

conclusion is that a perceived similarity in personality is a more crucial
factor in assessing roommate satisfaction than an objective measure of

similarity such as the MBTI,

One major concern on college campuses is how to insure that students
obtain as much satisfaction as possible out of their college experience,
One primary desire is for there to be academlc satisfaction and achievement
which many believe is influenced by the students satisfaction in actlivities
outside of the classroom (social events, sporting activities, etc.) and in
their living conditions. Living arrangements involve units such as dormi-
tory floors, sultes, sorority or fraternity houses, cooperative houses,
or apartments, Within these units the students usually share a room with
one person, There have been many studies done which have tried to discover
what variables influence the satlisfaction of the people in the same unit and
of roommates, The varlable this study plans to use is a personality vari-

able; the Junglan typology as measured by the Myers-Briggs Type Indicator,

If there are significant differences in the satisfactlon of certain types
being paired by this typology as compared to those randomly assigned, col-
leges could use this information to help place people in a living situation
which would increase the chances for satlisfaction,

Background and Theory

This study will use a typology because it offers a structure within
which to look at the differences and similarities between roommates, Typol-
ogles allow for the classification of people into broad categorles and at
the same time allow for individual differences within the categories, There
are many typologles used to describe personality differences, For example
typologies have been developed by Kretschmer-Sheldon, Heymans-Wiersma,
Spranger, and Jung. The Kretschmer-Sheldon theory says man can be classi-

fied by physique and temperament; Heymens-Wiersma by behaviors; and



Spranger by values, Carl Jung concentrates on man's orientation toward
the world and his preferred mode of functioning.

The Myers-Briggs Indicator

Since this study is using the Myers-Briggs Type Indicator (MBTI)

which was developed to identify Junglan types, it is necessary to discuss

Jung's ideas in more depth, According to Jung, a person prefers to relate

to the outer world of objects and people or to the inner world of ideas.
If the person prefers the outer orientation his preference is called

extraversion (E), while the preference for the inner world is called

introversion (I), If a person has an E preference it means he will pre-~

fer that orientation and use it more often, It does not mean he operates

only as an extravert; at times he will prefer to function as an introvert.
In addition to having an orientation toward the world, each person

has a preferred way of functioning, For Jung there are two types of

functioning: nonrational and rational, Nonrational functiioning refers
to the manner in which a person receives information. If is called non-

rational functioning because the person simply becomes aware of the infor-

mation and does not process it, When the processing begins then he is

using one of his rational functions., Nonrational functioning can be done

elther by sensing (S) or intuition (N). If a person prefers to recelve

information through his five senses, he prefers the sensing function. On

the other hand, if a person prefers to receive information more from uncon-
scious materilal which produces insights, hunches, and intuitions, he is

using his intuitive function., Rational functioning refers to the process-

ing of information, The two types of rational functions are thinking (T)

and feeling (F). Processing within a loglcal, objectlve framework charac-
terizes the thinking function. Using subjective values to process infor-
mation characterizes the feeling mode, According to Jung it is not possible
to use S and N or T and F simultaneously on a conscious level, He con-
tended for example, that if a person 1s consciously and consistently using
his S function then his N function is operating at an unconsclous level,
Jung further stated that the conscious use of S will result in its belng
more fully developed and useful than its opposite, N, S would be called the
dominant function. As a support to the dominant function, a person develops
an auxiliary function, This auxiliary function comes from the other mode.
In other words, if the dominant function 1s S (nonrational) then the auxil-
jary must be elther T of F (rational). Unlike the highly developed dominant
function and its opposite which is likely to be underdeveloped, the auxil-
jary function and its opposite are more likely to be equally developed,
especially in people over 40 (This is still a tentative hypothesis and has
not been researched,).

Putting all this together, a person can be classified as one of 16 types:

orientation dominant function auxiliary functlion
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orientation dominant function auxiliary function
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To help identify which function is dominant, Myers and Briggs created
another category. Thls categorizing identifies the person's preference for
using his nonrational, information gathering functions, or his preference
for using his ratlonal, decision meking,information sharing functions. Chos-
ing the nonrational (S or N) shows a preference for perception (P) while
choosing the rational (T or F) shows a preference for judgment (J). This
preference i1s always related to how the person prefers +to relate to the
outer world. Since the P or J tells you whether or not the person prefers
t0 use his nonrational or rational function in relating to the outer world,
it also reveals which function is dominant. For the extravert the dominant
function is the one used to relate to the outer world so the P or J prefer-
ence indicates which function is the dominant function. For example in ESTP
the nonrational is preferred so S is the dominant function and T the auxil-
iary.

For an I who is most interested in the inner world, the dominant func-
tion is used internally and the auxiliary is used to relate to the outer
world, The P or J will point out the auxiliary. For example in ISTP, the
nonrational is the auxiliary so S is auxiliary and T dominant; in ISTJ,
the rational function is auxiliary so T is auxiliary and S is dominant, For
further descriptions of types read the MBTI Manual (Myers, 1962) pages 51-76.

Ms, Myers and Ms., Briggs began constructlon of the MBTI in 1942, Up
to this time most of the identification of types was done by Jungian thera-
pists using the information gathered from the verbal reports and dreams of
their clients, The MBTI was developed in hopes that an objective instrument
could effectively identify the type preferences. It has been subjected to
many revisions and the present form that is used is the F form, It con-
tains 166 forced choice items which are of two types, In one type, the
items are prefaced by a phrase which introduces the choice., For example
"when you go somewhere for the day, would you rather

A. plan what you will do and when

B, Jjust go."”

In the second type, one is simply asked to pick which word appeals to you
more, For example:

"A, literal B. figurative,"

A response can give a person points on only one preference E, I, S, N, T,
F, P, or J, The person receives one or two points for a preference. Two
points are given if the answer is one which has a high frequency of being
chosen by people with the same preference and low frequency of belng chosen

by people with the opposite preference.



Reliability and Validity of MBTI, Much work has been done to test the

reliability and validity of this instrument, Numerous studies of the reli-
ability of all scales have been conducted which used split-half procedures.
The results of these studies show the reliability to be for E-I, .77 to .87;
for S-N, .70 to .87; for T-F, .44 to ,86; and for P-J, .71 to .9 (Myers,
1962). Stricker and Ross (1963) found continuous scores to have internal
consistency reliaiblity of .64 to .84 but only .34 to .74 for dichotomous
scores. They contend that the lower reliability for dichotomous scores may
have resulted because they used a lower bound reliabllity estimate,
Extensive work has been done in the area of validity. In the Manual
(Myers, 1962) the results of many studies are cited which show there is
a correlation on appropriate scales of other tests which support the con-
structs of the orientations and functions (page 16-40), Some of these

are Allport-Vernon-Lindsey's Study of Values, Edwards Personal Preference

Schedule, Strong Campbell Interest Blank, Terman Concept Test, scholastic

performance, and dropout rates on jobs and in colleges. Backing these
results, Grant (Note 1) found, in a study involving 1413 freshman students
at Auburn University in Alabama, that summary descriptions that were complled
from an 85 item questionnaire concerning students' behaviors and attitudes
were similar to the descriptions of types presented in the MBTI Manual,
However, Stricker and Ross (1964) think that E-I and J-P do not necessarily
evaluate Jung's ideas., They contend there are one or more equally plausible
interpretations of what the scales mean. These alternatlve interpretations,

which are outside of the Jungian typology, satisfactorily account for many

of the proper. ties and correlates of the scales (page 623). Ross, Mendelsohn,
and Gerard (in Sundberg, 1965) claim E-I scale measures a popular construct
(social verses nomsocial), not a Jungian one. In another study conducted

by Ross (Note 2), he found that the four scales on MBTI reflect "surface
characteristics other than the typological differences for which they were
constructed" (Ross's summary). This study used scores of high school stud-
ents on 32 tests, including 15 ability tests, 7 experimental interest tests

and 10 scales taken from the Personality Research Inventory. Even if one

is not inclined to accept the constructs as measuring Junglan ideas,
Myers (1962) contends the instrument is valid in measuring those prefer-
ences she describes in the Manual on page 51-76,

Another question about the MBTI concerns the interaction of the dif-
ferent categorles. Myers claims that only the J-P scales correlate con-
sistently (show some dependence) with any other scale. That scale is the
S-N one with intuitives correlating with perceptive more than what would be
expected by chance (.20 to .47) (Myers, 1962, page 11), Rechek (1969)
disagrees somewhat with these results and states he found a correlation
between T-F and J-P scales, The reason for this may be his restricted sam-
ple: upper division education ma jors.

Use of Myers-Briggs Type Indicator in Research. There are two ques-

tions about the best way to use MBTI for research, The first is whether or
not dichotomous or continuous scores should be used, Stricker and Ross (1964)
summarize Jung's belief that the types are categorical or qualitatively
dichotomous and the extent to which the type is actually developed is a

continuous variable but type per se is categorical, Stricker, Schiffman,



and Ross (1965) used the contingency table procedure in assessing MBTI
ability to predict freshman grade point average and dropout rate, con-
cluded that interdependent, dichotomous type categorles generally had
greater predictive validity than did continuous scores. Myers also sup=
ports the use of dichotomous scores (1962, pages 17-20, 37, and 109),
Dichotomous scores have been used in a variety of research areas such as
orientation toward privacy (MarshaIL.l97l); couples responses to marital
enrichment groups (Neville, 1972); behavioral changes as the result of
being in small groups (Graés, 1971); the interaction of perceptual dis-
crimination, and aesthetic preference (Gerard, 1968); teacher's preferences
in classroom organizational climate (Collins, 1966); the relationships
between supervising teachers and students teacher (Hoffman, 1975); and a
brief method for assessing a soclal-personal orientation (Carlson and
Levy, 1968).

On the other hand, Siegel (1963) says that continuous scores should be
used in order to maintain reliability and validity. He finds no convincing
evidence of bimodality. Sundberg (1965) states that the Educational Test-
ing Service has been using continuous scores since 1962 and is still in the
process of doing extensive norming and revising by internal-consistency
methods, Even Myers sights research which uses continuous scores to sup-
port the validity of the Indicator. Continuous scores have been used when

only separate preferences are being considered. Two examples of these are

Poe's study (1968) on assessment of Heath's model of personality and Rechek's

(1969) study on intercorrelations of scales. Another way to use continuous

scores is to consider total type preference, When doing this a global

similarity score is obtained., Mendelsohn (1962, 1963, 1965, 1966, 1967,
1968), has studied simlilarity between clients and counselor, Garrison
(1970) investigated the similarity between students, peers, and professors
using global similarity scores. Because of the above issue, both continu-
ous and dichotomous scores will be analyzed in this study.

The second question relates to Jung's contention that various attitudes
and functions, when taken in combination, tend to modify each other and pro-
duce unique effects., If this 1s accepted then the researcher must consider
only total types., This had not been done in the past because many research-
ers have considered just the function preferences or the orientation pre-
ferences, Bourchard (1969) makes this statement:

Since components of the typology represent psychological processes

underlying the individual's choices, it is possible to "break up"

the type patterns for a given research purpose by examining the

type patterns for a given research purpose by examining compon-

ents which are theoretically important in the immediate context,

In this study both functional preferences (N-S and T-F) and total type pre-

ferences will be considered.

Studies of Roommate Satisfaction

Having considered the independent variable, the MBTI we will now
consider the research which had been done on roommate satisfaction, This
research had dealt with roommates, both as part of large groups and as
dyads., These studies have related satisfaction to design of territory,

academic varlables, demographic variables, and personality varlables.,



Studies of Residence Hall Groupings

Brown (1968) manipulated freshman residence halls so that floors were
numerically dominated by students with similar academic majors. The ratio
of science to humanity students was four to one on two floors and one to
four on the other. A significantly greater proportion of minority groups
changed their majors to field similar to those of the majority groups
and minority students expressed more dissatisfaction with residence hall
1ife, Other studies show that using homogeneous or congruent grouping pro-
cedures in residence halls has resulted in increased academic acheive-
ment and greater satisfaction with living environment (Decoster, 1966 and
1968; Snead and Cople, 1971). West (in Schroeder, 1977) found if male
student's floors were allowed a group room which the residents could per-
sonalize and control according to their needs and desires, there was more
concern for other; more emphasis on open and honest communication and
academlic accomplishments; and that the students obtained higher grade point
averages than freshman males living on floors without group rooms, Arnold
(1974) found with the women he studied that personality similarity made a
positive difference in a cooperative housing setting, a negative difference
in a sorority and no significant difference in two residence halls, A
positive difference meant that the roommates received a higher rating by
peers on a stability scale which defined a stable relationship as one which
is "satisfactory and enduring." He believes that higher ratings were ob-
tained not so much because of common traits or relative harmony but because

of the quality of the interactions between the people,

For students 1living in sultes, it was found that the members had an
overall similarity when they started living together in the fall and that
when they were retested in the spring the degree of similarity was posi-
tively associated with greater satisfaction with suite living experience
(Pierce and Schwartz, 1974), They found the most relevant variables to
consider when grouping people in sultes were financial and academlic achi-
evement, relationship to parents and independence, and polltical and
religious involvement.

Some studies involving residence hall groupings have used the MBTI
results as one of the independent variables. A special men's dormitory
program was inltiated at Auburn University to help students develop their
four functions (S, N, T, F) (Schroeder, Note 3). One way they did this was
to place students on a floor wlth other students who had the same dominant
function., These floor units had 9-30 members. Roommates were paired so
dominant functions were the same, and auxiliaries different. They were
also engaged in complimentary areas of study. With these manipulations,
the dormitories in question had a 30% increase in occupancy, 78% decline
in building damages, and a record high 72% retention from Spring to Fall
quarter.,

In another study Schroeder (1977) paired engineering students according
to identical dominant and opposite auxiliary functions. They were divided
into two groups., The first group lived in experimental living-learning
center with other engineering students and the second group lived in other
dorms where there were students majoring in diverse curricula. The

Expectancy and Reality forms of the University Residence Environment Scale




(Gerst and Moos, 1972) were used to evaluate the differences in environ-

mental perceptions between the two groups. The living-learning group

scored significantly higher than the other group on involvement, emotional
support, and intellectuality scales. No discussion was made about any
effects of the pairing ueing the MBTI. In a similar study done by Eigenbrod
(1969) at Michigan State University,it was found that students who were
allowed to decorate and change their physical surrounding in any way desired,
thereby delineating their territory (room and floor),had significantly higher
ratings on room and roommate satisfaction than control subjects (lived in
regular dormitory setting).

In summary, some studies show that grouping students by academic
interest, similar personality traits or other homogeneous categories and
allowing students to organize and personalize thelr territory (dormitory
floor) has resulted in higher academic acheivement, retention in school
and dormitory, and more satisfying relationships with group members be
they in the same sororlty, on the same floor, in the same suite or sharing

the same room,

Studies of Residence Hall Dyads

One study which dealt with the physical envlironment of roommates
(Rohner, 1974) found that roommates in a men's dormitory who had bunk beds
ratherthan twin beds chose new roommates less frequently. Rohner suggests
the critical difference was the relatively greater living space and visual
privacy in rooms with bunk beds.

In the area of academics, Decoster (1966) found that high ability

students got better grades when assigned to living units with high
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concentration of high ability students, but average students in these units
obtained lower grades than students assigned randomly., Naster (1963)

found that there was a higher fallure rate for students grouped hetero-
geneously (non-academic oriented with academically oriented) than those

grouped homogeneously. Pace (1968), using Nudd Roommate Checklist, grade

point average, The College and University Environmental Scales, and Edwards

Personal Preference Schedule, found highly dissatisfied roommates had

significantly lower scholastic achievement than satisfied roommates. Crew
and Giblette (1965) found that roommates having one course in common did
marginally better on academic performance than those who did not. In a
study at the University of California (Nudd, 1965), it was found that sat-
isfied roommates group scores were significantly higher than unsatisfied
roommate group scores when palred by like academic ma jors.

On the other hand Elton and Bates (1966), Beal and Williams, Schoemer
and McConnell, and Moushema (in Williams and Reilley, 1972) studied the
interaction of grades and roommates palred by academic majors. They found
no significant difference in grade achievement in groups of freshman, bet-
ween those palired with the same majors and those paired with different
majors. Schmidt and Sedlacek (Note 4) in a study at the University of Mary-
land found no relationship between homogeneity of roommate pairs and aca-
demic performance., The roommates were compared on ACT scores, whether they
were in the same college (area of study) and their educational orientation

as evaluated by the University Student Census. In Broxton's study (1970),

he found that having similar GPA and scholastic majors did not significantly

influence roommate satisfaction., However, Hall and Wellerman (in Gehring,
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1970) found students who were high in school rank were more likely to stay
together than others of lower rank, Gehring (1970) says that GPA may
affect satisfaction but is not a sufficlent criteria,

Broxton (1970) found the following demographic characteristics con-
tributed to roommate satisfaction between female roommates: similarity in
church attendance, personal approval of drinking and smoking, father's
education and annual salary, size of graduating class, number of study
hours, practice of studying with radio or recoxrd player, and habit of
sleeping with the window uﬁ. However Gehring (1970), in a study involv-
ing freshman men, stated that father's education, the size of the high

school, church attendance and smoking habits "although are possibly neces-

sary for compatibility, are not sufficient determinants" (author's abstract),

Nudd (1965) found more satisfaction when people were paired with those who
were similar 1n age and year in school, had common interests and came from
the same size hometown, Scheidt and Smith (1976) found that when roommates
had compatible birth order, there was less interpersonal conflict then when
they were incompatiable, Compatible birth order would occur when there was
no conflict in rank and sex; eg. oldest of slsters paired with youngest of
sisters, Incompatible would be oldest of sisters paired with oldest of
brothers, Interpersonal conflict was defined in terms of controversy, dis-
agreements, and argumentativeness,

In terms of personality variables, the Nudd study (1965) found dis-

satisfaction if there was a large difference in scores on the economic and

religious scales of the Study of Values Inventory. Using the Edwards

Personal Preference Scale, Pace (1968) found satisfied roommates had higher
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difference scores on the abasement scale., He also found that satisfied
roommates saw the college (Colorado State College) as exhibiting more

awareness and propriety characteristics (The College and University Envir-

onmental Scales). When considering relationships between adjustment (socio-

emotional) and personality similarity, Tellem (1969) found a low positive
correlation between compatibility and adjustment, When roommates mutually
chose each other, this correlation was higher than if they were randomly
assigned,

Another area that had ﬁeen studied is conflict and its relationship to
roommate satisfaction. Wheaton (1974) found that principle conflicts with-
our regard to source of issue had significant negative effect on cohesive-
ness of roommate pairs, whereas communal conflicts had a positive effect.
Also that the degree of conflict itself, unclassified as to type and source
or issue, was unrelated to level of cohesiveness, Principle conflicts were
defined as conflicts involving differences in values, code of ethics or
basic truths, while communal conflicts were defined as conflicts involving
behavior on how to practice shared principles. In another study which
considered conflict, Pierce (1970) concluded that one possibility is that,
"conflict around values my tend to be more useful than conflicts around
needs, and that optimum growth and health can be acheived by matching room-
mates to be compatible on needs but different as to values,"

Broxton (1970), Nudd (1965) and Kelly (1941) all found in their
studies of dyads (Broxton and Nudd, roommates; Kelly, married couples) that
perception was a key factor., Broxton sald that interpersonal atiraction

varied more directly with percelved similarity than objective similarity



when ad justed by a correction factor. Nudd sald that the most significant
variable in roommate satisfaction was what each roommate expected of the
other and how mueh the roommates acted according to the expectation, Kelly
found that perceived differences were more operative in martial stability
than were tested differences,

Grass (1971) in a study at Michigan State University used two groups
of students: those paired with identical dominant functions and different
auxiliary functions (measured by the MBTI) and a control group, He found

that on the Omnibus Personality Inventory the first group increased on

impluse expression but there was no significant difference in change bet-
ween groups on any other dimension., A study of 281 college students whose
compatibility was measured according to their similarity (degree to which
basic functions were shared) as measured by the MBTI found that those who
were similar types had the highest satisfactory ratings (Eigenbrod, 1969).
The degree of satisfaction was determined by a questionnaire which measured
satlisfaction with room and roommate assignment, number of requests for
room and roommate change and disciplinary difficulties incurred.

In summary, studies assert that grouping of roommates according to ed-
ucational orientation, gradepoint average, and majors makes a difference
in academic performance and roommate satisfaction while some studies question
these conclusions, Other studies have shown that certain physical conditions
such as bunk beds, group room, and the freedom to decorate rooms did posi-
tively effect satisfaction. Similar interests, values, age, year in school,

size of hometown, scores on religious and economic scales of Study of Values,
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number of study hours, father's education, church attendence, study habits
involving music, and birth order have been correlated significantly with
roommate satisfaction. Studies using MBTI have shown that similar types
have highest satisfaction and that palring roommates with same dominant
and opposite auxiliary may result in higher satisfactlion, Another contention
is that roommate expectation and perception of how the other "should"
and "do" act affect satisfaction. Plerce and Schwartz (1974) say that the
evidence.supportsthese three statements;

a. People choose to assoclate with those like themselves,

b. People are most satisfied with those llke themselves,

c. People tend to become like those with whom they assoclate,
Using the Myers-Briggs Type Indicator, thls study will address itself to
the first two of these statements.

Statement of the Problem

The only studies done with roommate palrs using the MBTI have palred
students so that they have the same dominant functlons and opposite auxiliary
functions., This pairing does seem to have contributed to roommate satlisfac-
tion but since there were other independent variables involved, no definite
conclusion has been drawn specifically about the effect of this palring.

This study will investigate

a, if pairing of dominant and auxiliary functions.relate to reported

problems and roommate satisfaction

b, if  different combinations of total type pailring relate to reported

problems among roommates
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c., if perception of one's roommate as being similar contributes to
roommate satisfaction.
Hypotheses
Some comments are needed to explain the cholice of hypotheses, It
was previously stated that there is a controversy over whether scores on
the MBTI should be treated as bimodial or continuous, Since there is no
definite answer to this question, both bimodial and continuous scores will
be used, Hypotheses one, two, and three will use bimodial scores, taking
into account only the preference (fumetional or total) and not the strength
of the preference., Hypothesis four will use continuous scores so that the
strength of the preference will be considered. Hypothesis five is being
considered because of the results of three other studies where perceptions
seem to be the critical factor (Kelly, 1941; Broxton, 1970; and Nudd, 1965),

The hypotheses are as follows:

1., There will be no significant difference in roommate satisfaction
as a function of sharing dominant and/or auxiliary functions, The
groups to be studied will be

a, pairs with both dominant and auxiliary the same
b, pairs with dominants the same and auxiliaries different
¢, pairs with dominants different and auxillaries the same
d. pairs with dominants and auxiliaries different.
2., There will be no significant difference in roommate satisfaction

as a function of the number of functions shared by roommates. The

groups to be studled will be
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a, those who share two functions
b, those who share one function
c. those who share zero functions,

3. There will not be a significant difference in roommate satisfaction
as a function of preferences shared,

4, There will be no significant correlation between roommate satisfac-
tion and similarity of types as measured by continuous global
similarity score.

5. There will be no significant correlation between roommate satis-
faction and perceived similarity between roommates,

Method

Subjects

The subjects were 89 freshmen, eight sophomores, and one junior res-
idents of Watauga College. Watauga College is an interdisciplinary cluster
college which is part of Appalachian State University. Any entering fresh-
man or transfer student may choose to be a member of this college as long
as there are spaces (250) available., The students all resided in a coed
dormitory with sections of floors occupied by males or females, Of the
98 subjects, 54 were female and 44 males, Roommates were randomly assigned
before classes began unless there had been a speclal request. At the end
of the second week of classes there was a roommate switch day at which time
any person could switch roommates. Another such day occurred before the
administering of the questionnaire. The roommates that were in existence

from November 28 - December 10, 1977 were used in this study, Of these
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59 were randomly assigned and 39 chose their roommate. 82 said they had
been with this roommate all semester, 14 had been together two to three
months, and two had been together less than two full months,

Instruments

The Myers-Briggs Type Indicator was given to all the students the

first week of school, The questionnaire (see Appendix A) was given to
each person during the last week of November or the first week of Decem-~
ber, Any person who was not present for the group adminlstration of the
questionnaire was contacted 1ndividually and asked to fill out the ques-
tionnaire, Consent forms (see Appendix B) were filled out by each in-
dividual,

The questionnaire had two parts: (1) Roommate Behavioral Problems
and (2) a. Characteristic Perceptions-and b, Perceptual Problems, Part
one asked the students to indicate the extent to which 26 problems occurred
with their roommate., The material for these questions came from problem
lists submitted by Watauga resident hall asslistants and from studies discussed
in the Introduction., Besides these 26 questions, there were 13 other
questions which dealt with the length of time dyads had been roommates;
whether the palr chose each other; age, sex, and year in school; number of
roommates the person had this semester; overall evaluation of the roommatep
overall satisfaction with dormitory and college experience; and whether or
not the person would chose to live with this roommate again, The ratings

in this part which was called the Behavioral Problems go from a (never)

to e (almost all the time).
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Part two of the questionnaire had twe sections., In section (a) the
students were asked to rate how much 32 personality descriptions applied to
themselves and then to do the same rating on their roommate. These 32 items,
which were obtained by extracting descriptive words from the MBTI, contained
four items for each of the eight preferences, The ratings in this section
went from a (never) to e (all the time), In section (b) the students were
asked to rate how much the percelved similarity or difference between them-
selves and their roommates affected their relationship. Here the scale
ranged from a (positive effect) to e (negative effect).

Procedure

Scoring. The scoring procedures for the MBTI can be found in the
Manual, Dichotomous scores were used for hypotheses one, two, and three.

A functional similarity score for hypothesis two was determined by assigning
the numbers 0, 1, or 2 to each person in the pair according to how many
functions they had in common, eg. ENFP ard ENTP would each be assigned the
number 1 because they share only the N function. (Each person has four
preferences of which the middle two are called functions.,) A preference
similarity score for hypothesis three was determined by assigning the

number 0, 1, 2, 3, or 4 to each person in the pair according to how many
Preferences the roommates had in common, eg. in an ENFP and INTP pair,

each was assigned the number 2 because they had an N and P in common,

Continuous scores were used when dealing with hypothesis four and a
global similarity score was determined by taking the absolute difference

between the roommates on each preference then totaling these differences.
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For example:

E-I SE T-F J-P
Roommate one's scores 113 95 137 117
Roommate two's scores 105 141 113 109
Global Similarity score 8 + 46 + 24 4+ B8=286

For hypothesis five the Perceived Similarity score measured the sum
of the differences between the students ratings of themselves and thelr
roommates on personality characteristics. extracted from the MBTI. It was
determined by subtracting the score an individual gave his roommate from the
score each gave oneself (see the first two columns of the second part of
tﬁe questionnaire) (Appendix A) then summing the absolute value of these
differences., Low scores indicated that the person perceived himself as be-
ing similar to his roommate while high difference scores indicated that the
person perceived himself and his roommate to be different,

Two problem scores were computed for each hypothesis, A Behavioral

Problem score was computed by adding up all the scores obtained on the first

26 items in part one of the questionnaire for each roommate.

A Perceptual Problem score was computed by summing all the scores in
column three of part two of the questionnaire, For the problem scores,
high numbers indicateda high frequency of problems and suggest the degree
to which differences were perceived as problems,

Statistics
For hypothesis one, two twe-way analyses of varlance were done using

the two problem scores as the dependent variables. The 1lndependent
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variable was the simllarity or difference of the dominant and auxiliary
functions as measured by the MBTI., Each roommate's score was placed

in one of the followlng groups depending upon whether the roommates had

1, both dominant and auxiliary functions the same
2. dominant functions the same and auxiliary functions different
3. dominant functions different and auxiliary functions the same

L, both dominant and auxiliary functions different

For hypothesis two, two one-way analyses of variance were computed

using the number of shared functions as the independent variable and the

two problem scores as the dependent variables, The resulting groups con-

sisted of

1, those who shared two functions with thelr roommate
2., those who shared one function with their roommate
3. those who shared zero functions with their roommate,

For hypothesis three, two one-way analyses.of variance were eemputed

using the number of shared preferences (functionsplus E-I and J-P preferences)
as the independent variable and the two problem scores as the dependent

variables, The resulting groups consisted of

1, those who shared four preferences with thelr roommate
2. those who shared three preferences with their roommate
3. those who shared two preferences with their roommate
4, those who shared one preference with their roommate

5. those who shared zero preferences with theilr roommate,

-
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For hypothesis four, two Pearson Product-Moment Correlations were
calculated between

1, global similarity score and Behavioral Problem score

2. global similarity score and Perceptual Problem score.

For hypotheslis five, two Pearson Product-Moment Correlations were
calculated between

1, perceived similarity score and Behavioral Problem score

2. percelved similarity score and Perceﬁtual Problem score,

Results

Each hypothesis will be presented separately. For each of the first
four hypothesis the independent variables are obtained from the MBTI scores,
For all five hypotheses the dependent variables are the two problem scores
obtained from the questionnaire, These scores are used to measure roommate
satisfaction, The Behavioral Problem score measures how behaviors and
attitudes affect roommate satisfaction and the Perceptual Problem score.
measures the degree to which perceived personality differences between room=
mates affect roommate satisfaction,

Hypothesis One

There will be no significant difference in roommate satisfaction
as a function of sharing dominant and/or auxiliary functions,’

In this hypothesis only the similarity or difference in deminant and
auxiliary functions is used’'in establishing the 1ndependen€ variable,
Tables one and two glve the results of the two 2X2 analyses of varlance

using these funections and the two problem scores.,

Table 1

Anova Summary Using Similarity of Function and

the Behavioral Problem Score

Source af
Dominant function similarity 1
Auxiliary function similarity b |

2-Way interaction of dominant
and auxiliary functions 1
Error | 93

Table 2

Anova Summary Using Similarity of Function and

the Perceptual Problem Score

Source af
Dominant function similarity 1
Auxiliary function similarity 1

2-Way interaction of dominant

and auxiliary functions 1
Error 93
*2 .05
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MS F
1,664 .008
45,351 219
207.234
MS )
53.037 .098
2189,137 4,063*
14, 660 .027
538.781

These tables show there is no slgnificant relationship between similarity

of dominant functions or interaction of dominant and auxiliary functions

and roommate satisfaction,

However there is a significant relationship



26

between the auxiliary function and the Perceptual Problem score. Roommates

who prefer opposite auxiliaries have lower mean Perceptual Problem score
than those who prefer the same auxiliary, therefore are more satisfied with
thelr roommates. This means this hypothesis can be rejected only when the
dependent varlable 1s the Perceptual Problem score and the independent vari-

able is the similarity of the auxiliary function.

Hypothesis two

There will be no significant difference in roommate satisfaction as
a function of the number of‘functions shared by roommates,

In this hypothesis only the number of functions (S-N and T-F) that each
pair has in common is used to determine the groups for the independent
variable and the two problem scores are used as the dependent variable,

Tables three and four give the results of two 1X3 analyses of variance using

the shared functions and the problem scores,

Table 3
Anova Summary for the Number of Functions Shared and Roommate Satisfaction

as Measured by the Behavioral Problem Score

Source af MS F
Number of shared functions 2 148,781 . 735
Error 95 202.33

27

Table 4
Anova Summary for the Number of Functlons Shared and Roommate Satlsfactlon

as Measured by the Perceptual Problem Score

Source af MS F
Number of shared functions 2 553,646 1,022
Error 95 547,685

There is no significant relationship between the number of shared functlons

and roommate satisfaction as measured by both parts of the questionnalre so

hypothesis two can not be rejected.

Hypotheslis three
There will not be a significant difference in roommate satisfaction as

a function of preferences shared.

In this hypothesis the independent variable is the number of prefer-
ences (E-I, S-N, T-F, J-P) shared by the roommates which range from zero
preferencesalike to all four preferences the same, The dependent varlables
are the two problem scores. Tables five and six give the results of two
1X5 analyses of variance using all four preferences and the two problem

scores,

Table 5
Anova Summary Using Preferences Shared and Roommate Satisfactlon

as Measured by the Behavioral Problem Score

Source af MS F
Number of shared preferences L 219,005 1,092

Error 93 200,495



28

Table 6
Anova Summary Using Preferences Shared and Roommate Satisfaction
as Measured by the Perceptual Problem Score

Source af MS F
Number of shared preferences L 1713,666 3. 486%
Error 93 491,534
¥p = ,00

There is no significant relationship between the number of shared prefer-
ences and roommate satisfaction as measured by the Behavioral Problem score,
However, when using the Perceptual Problem score there is a significant
difference, Further testing using the quadratic trend (orthogonal poly-
nomial), which yields an F(4, 93) = 148,35, p = ,001, shows that the
relationship between similarity and satisfaction 1s non-linear with those

sharing one, two, or three preferences tending to be more satisfied than
those sharing zero or four preferences.

Hypothesis four

There will be no significant correlation between roommate satisfaction
and similarity of types as measured by continuous global similarity score,

Unlike the first three hypotheses which use dichotomous socres of the
MBTI, hypothesis four uses a global similarity score (obtained by summing
the differences of the continuous scores of each preference for the room-
mates) as the independent variable. Table seven gives the results of
using two Pearson Product-Moment Correlations to correlate the global simi-
larity scores with the two problem scores,
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_ Table 7

The Correlations of Global Similarity Scores and Problem Scores

Roommate satisfaction Roommate satistaction
as measured by Behav- as measured by Percept-
joral Problem score ual Problem score

Global similarity score .1615 «291h%

*p = ,02

There is no significant corielation between global similarity score and
roommate satisfaction as measured by the Behavioral Problem score but
there 1s a significant correlation when the Perceptual Problem score 1s
used as the measure of satisfaction, The means the hypothesls can be
rejected only when the dependent variable is the Perceptual Problem score,
In this case those who are similar tend to be more satlsfied with thelr
roommates than those who are different.
Hypothesis five

There will be no significant correlation between roommate satisfaction
and perceived similarity between roommates.

In this hypothesis the independent variable is the perceived similarity
score (derived by summing perceived differences in self and roommate; see
part two of the questionnaire). Table eight glves the results of two Pearson

Product-Moment Correlations involving the perceived similarity store and the

problem scores.
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Table 8
The Correlations between Percelved Similarity Scores and Problem Scores
Behavioral problem Perceptual problem
score score

Perceived similarity score « 5027% «3805%

*p = ,001

There is a significant corrglation between the perceived similarity among
roommates and roommate satisfaction as measure by both problem scores, with
those perceiving themselves as being similar to their roommates tending to
be more satisfied with the relationship., Consequently, hypothesis five
can be rejected. This is the only hypothesis which can be rejected when
the Behavioral Problem score is the dependent variable,
Discussion

The overall results of this study show that roommate type similarity
as measured by the MBTI does not significantly relate to roommate satis-
faction if the instrument used to measure satisfaction deals with problems
resulting from differences in behaviors such as smoking, study habits and
willingness to discuss problems and academic interests (see part one of the
questionnaire, the first 26 questions), This means that those who are
different have an equal chance of being satisfied with thelr roommates as
do those who are similar., This is true regardless of how similarity is
defined., Similarity is measured in this study by dichotomous seores using
the number of shared functions, by the number of shared preferences, or by
continuous scores which take into consideration the strength of the prefer-

ences,
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Results are mixed when roommate satisfaction is measured by room-
mates ratings of how much perceived similarity or difference in person-
ality characteristics affected their relationship, When similarity is
measured by the total number of shared functions there is no significant
difference in roommate satisfaction (defined by both problem scores).
However when using total type preferences (dichotomous scores) and the
strength of preference (continuous scores) as the measure of similarity,
there is a significant difference as a function of similarity, Those who
are similar as measured by actual MBTI scores or those who perceive them-
selves to be similar as measured by part two of the questionnaire, are
more satisfied with thelr roommate,

The results of each hypothesis will be presented, followed by a dis-
cussion of the limitations of this study and the implications for future
research,

Hypotheses

Hypothesis one. This hypothesis was developed in order to compare

results of this study with two that had been completed previously, Schroeder
(Note 3, 1976) suggests that complementary pairing of students (common
dominant functions and opposite auxiliary functions) enhances roommate com-
patibility, Schroeder does not discuss in his praper a definltion of compat-
ibvility. He does say that he believes if palrs share their primary way of
functioning (dominant function) then they will have 2 common ground for
understanding each other, thus increasing their chances for being compatible,

He believes having opposite auxiliaries is beneficial because it allows the
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roommates to learn from and to appreciate a different style of functlonlng. Hypothesls three. This hypothesis is based on the theory that inti-

Results of hypothesis three, which will be discussed later, support Schroeder's mate relationships have a greater chance of being sustained i1f the pairs

idea that it 1s best for compatibility to share some but not all prefer- share one, two, or three preferences than if they share zero or four, If

ences. The results of this study do not support the idea that it is the no preferences are shared there will be no common way of relating to the

dominant function that should be similar but does support the idea that world, which would greatly increase potential for misunderstandings and

having opposite auxiliaries does tend to result in greater roommates sat- conflicts, On the other hand two people who are totally similar in pre-

jsfaction. This is only true when satisfaction is measured by the Perceptual ferences are likely to be underdeveloped in the same areas and will exper-

Problem score. ience difficulties when thesetnderdeveloped functions or attitudes are

Hypothesis two. A natural extension of this finding is to consider needed, A balance between similarity and difference (one, two, or three

the total number of shared functions without regard to dominance, Hypothesls preferences the same) offers a greater chance for mutual understanding

two was developed to investigate 1f sharing a different number of functions

in areas of similarity and complementation in areas of opposites, Hypothesis

(zero, one, or two) affects roommate satisfaction, Eigenbrod (1969) found three is not supported by this study when the Behavioral Preblem score is

that those sharing at least one function were more satisfied than those

the measure of satisfaction. However the hypothesis is supporied when the

sharing none, The results of this study do not support his findings as Perceptual Problem score is used. Using the means and standard deviations
there is no significant difference between groups in the amount of sat- (see Appendix C, table A) and the results of the quadratic trend test

jsfaction reported as measured by elther problem score, Since Elgenbrod's (F(4, 93) = 148,35, p = ,001), it is concluded that the pairs of students

study, like Schroeder's, involved more than one independent variable (both with one, two, or three common preferences have significantly higher sat-

made physical changes in the environment), it maybe that the significance isfaction than those sharing zero or four preferences, Therefore these
he obtained resulted more from an interaction affect than simply the palr- results support the theory that greater satisfaction results from an

ing of roommates who share at least one functlon. It is clear that in this intermediate number of similar preferences, However, the lack of signi-
study, which did not involve any manipulations of the enviromment or de- ficant results using the Behavioral Problem score means there is a discrep-

1iberate roommate pelring by personality, that the sharing of a certaln ancy, Some possible explanation of this are

number of functions does not affect roommate satisfaction. 1, the difference in personality characteristics are seen by room-

mates as being more crucial than behaviors in determining compatibility
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2. behaviors can be changed easler than characteristics and since the
instruments were administetzed after' the. students had. lived together
for some time, they might have ;ltered thelr behavior so that they were
more compatible,
3., choices on the behavioral part of the questionnaire range from no
effect to strongly negative while on the perceptual, they range from
frequently positive to frequently negative, If the roommates had
been allowed some positive choices on the behavlioral part of the
qeustionnaire,then significant results might have been obtained,
Until further study is done to find the source of this discrepancy, the
only conclusion that can be drawn is that there 1s a non-linear relation-
ship between the number of shared preferences and roommate satisfaction
as measured by problems resulting from percelved differences in person-
ality characteristics: with those in the middle of the range of shared
preferences (one, two, or three) being more satisfied than those on the
extremes (zero and four).

Hypothesls four., Researchers have disagreed on the appropriateness of

using bimodial scores because the reliability of these scores are generally
not as high as they are for continuous scores. For this reason hypothesls
four, unlike the first three, uses continuous scores to measure the degree
of simlilarity of roommates. The results are very similar to those found
for hypothesis three: no significance 1s found when using the Behavioral
Problem score but there is a significant positive correlation when the Per-
ceptual Problem score is used, The correlation which is a linear measure

suggests that only about 10% of the variance can be attributed to the
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relationship between simlilarity and satisfaction; however it should be
noted that the results of hypothesls three indicate that the relationship
is probably non-linear., It is possible that if a non-linear method of
analysls were used, there would have been evidence of a relationship between
similarity and satisfaction,

As to the question of whether or not bimodial or continuous scores
should be used in research, this study does not support the use of one over
the other as simllar results were obtained using both types of scores (see

hypothesis three and four),

Hypothesis five., This hypothesis was used because studies by others
(Kelly, 1941; Nudd, 1965; and Broxton, 1971) contend that satisfaction bet-
ween palrs 1s not as dependent on objective facts such as scores on various
tests as on expectations and perceived similarities, This hypothesis does
not use the objective instrument, MBTI, but rather a phenomenological instru-
ment (perceptions of self and roommate). Only on this hypothesis are there
significant findings when both problem scores are used, This result supports
the idea that the perception of a difference is more crucial than an objec-
tive difference as measured by MBTI. There are moderate correlations bet-
ween both problem scores and perceived similarity in personality character-
istics: those who perceive themselves as being similar to their roommates
tend to see thils similarity as having a positive effect on the relationship.

In conclusion, the results indicate that pairing of students by simi-
larity of preferences as measured by MBTI produces more roommate satisfaction

only if the roommates perceive themselves to be similar. The results also
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suggest that it is important to consider all preferences (as in hypotheses
three and four) rather than just functions (as in hypotheses one and two)
when considering satisfaction between roommates,

Limitations of this study

Population. The population of this study had a high frequency of two
types (ENFP and INFP made up 37% of the population) and a high proportion
of those prefering feeling to thinking (74 to 24). Because of this, certain
pairings occurred more frequently than would be expected by chance. (See
Appendix C, table B for the.bmeakdown of types.) Many different pairings
are desirable since there may be certain patterns of type similarity which
get along better than other,

The groups used for the analyses of variance were of varying slzes
with some having very few members, This means that the results, based on
very few cases, are not as valid as they would be for larger and more varied
population, For breakdown of group sizes see Appendix C, tables C, D, and E,

Questionnaire., This was not a standardized questionnalre so there

are no reliability or validity data available, It was assumed that each
part of the questionnaire measured the degree of roommate satisfaction but
there is only a moderate correlation between the two problem scores (r(97) =
4278, p = .001) which suggests that they only partially measure the same
thing. There is no way to determine from this study which score more ac-
curately reflects true roommate satisfaction,

Administration of the questionnaire. Another problem is when the

questionnaire was administered., If was near the end of the semester and
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the students were feeling the pressure of exams and papers, Some of those
who . answered the questionnaire seemed not to have taken it very seriously
as they marked the same choice on almost all the questions,

Summary and implications for further research

The important factor in the degree of roommate satisfaction does not
seem to be the pairing of certain types but rather how students percelve
themselves and their roommate., If one perceives onself to be quite differ-
ent than one's roommate than there seems to be a greater chance of dis-
satisfaction, |

Hypothesis five uses a different instrument to measure type and the
results deviated from those for the hypotheses using the actual MBTI types.,
The correlations between actual MBTI scores and perceived MBTI scores
with the two measures of roommate satisfaction produced interesting dif-
ferences, Those who perceive themselves to be similar when using the
personality descriptions on the questionnaire and the forced choices of
the MBTI may show a positive correlation between satisfaction and similarity
because they have a clearer understanding of themselves., While others who
Percelve themselves as different on the two instruments may give mixed re-
sults because they are less consistent in perceptions and needs,

The question concerning which part of the questlonnaire more accurately
measures roommate satisfaction could be accomplished if both parts were
correlated with an instrument which has been validated as a measure of sat-
isfaction,

This study only isolated the functions, The crucial differences may
lie in the similarity or difference in E~I or J-P preferences., Another

study might consider these preferences separately,



38

Future studies need to include people who are more equally distributed
among the possible types. Also some effort needs to be made to sample from
multiple combinations of type pairing.

This study used a total problem score to represent roommate satisfaction,
It maybe that when an analysis is done on certaln problems 1t will be found
that certain type pairings result in high dissatisfaction over certain
issues or behaviors. This result could be useful in counseling students
so that potentlial problems might be avoided. Roommates may be able to quard
against potential problems énd learn how to use their differences to enhance
their relationship.

A final word of caustion: the MBTI was not designed to predict
satisfaction or dissatisfaction but rather to supply people with informa-
tion about how they function, their strengths, potentlal weaknesses, and
differences from other types. Hopefully having thls information will in-
creacse thelr ability to positively relate to others who have similar or

different preferences,

2.

3.
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Appendix A

ollege per- ROOMMATE QUECTIOHNAIRL
Stricker, L. J., Schiffman, H., & Ross, J., Prediction of c ge P T i
formance with the Myers-Briggs Type Indicator. Educational and Psy-

The following are some problems people have expressed they have had with
gl t, 1965, 25, 1081-1095. A
sheloglosl Remmizsaels, 59500 == their roommates. Flease circle the word which best describes how frequently
Sundberg, N. Sixth mental measurement yearbook, Highland Park, N. J.:

you felt the behavior listed resulted in a problem for you and your roommate,

Gryphon Press, 1965, 322-325.

1. one or both of us smoking (cigarettes, pipe, or cigars)

Tellem, I. L. Measurement of roommate compatibllity as related to sim- a. never b, seldom c. sometimes d. very often e, almost all the time
[} . .
- £ 11e emokine vot
mmates characteristics and adjustment to college (Doc 2. one or both of us smoking pot
1larity of roo a., never b, seldom c. sometimes d. very often e, almost all the time

toral dissertation, University of Georgia, 1968). Dissertation

3, one or both of us using drugs or drinking alcohol
Lbetract, 1969, 22(12A)o L 558, (University Microfilms No, 69—9528) a, never b, seldom c., sometimes d. very often e, almost all the time
> —
Lkew . Freshman roommates: Random vs. matched palrs. Journal 4, one or both of our friends being in the room too much
L ein, J. F a, never b, seldom c., sometimes d. very often e, almost all the time
Personnel, 1966, 7(3), 145-146,
gg,ggllgsg Saudent ' 1L ’ 5. one or both of our girl/boy friends sleeping in the room
Wheaton, B. Interpersonal conflict and cohesiveness in dyadic relatlon- a, never b, seldom c, sometimes d, very often e, almost all the time
’ .
Ty, 1974 28-348, 6. one or both of us not liking the other's friends
ships, Soclometry, 1974 22(3)' 2 a. never b. seldom c., sometimes d. very often e, almost all the time

1 R, R. The impact of residence halls on
wiiians, D B & Retiiers o 7. one or both of us talking too much
students. Journal of College Students Personmmel, 1972, 13(5), 702-710., a. never ©b. seldom c. sometimes d. very often e, almost all the time

8, one or both of us feeling the lack of privacy
a, never b, seldom c, sometimes d, very often e, almost all the time

9. our having differences in needs for orderliness in the room
a., never b, seldom c. sometimes d, very often e, almost all the time

10, one or both of us making noise which disturbs the other's sleep or studying
a., never b, seldon c. sometimes d. very often e, almost all the time

11, our study hours are different
-]

a, never b, seldom ¢, sometimes d, very often e, almost all the time

are different

12, our interests
seldom c. sometimes d. very often e, almost all the time

a. never b, s

13, one or both of us uses things without asking permission of the other
a, never b, seldon c. sometimes d. very often e, almost all the time

14, one or both of us borrow things and does not return them promptly
a, never b, seldom c. sometimes d, very often e, almost all the time



15, one or both of us do not respect the other's rights
a, never b. seldom c, sometimes d, very often e. almost all the time

éé. ourtstudy patterns are not the same (eg., one likes music on, the other
oes not; one needs more hours to study; both are use to studyi i
S S e day) N tudying at different

a, never b, seldom c, sometimes d., very often e, almost all the time

17, we do not talk; we argue
a., never b. seldom c, sometimes d. very often e, almost all the time

18, we cannot discuss academic ideas and problems
a, never b, seldom c., sometimes d, very Toten e, almost all the time

19, we cannot discuss social problems
a, never b, seldom c., sometimes d, very often e. almost all the time

20, we cannot share our feelings

a, never b, seldom ¢, sometimes d. very often e, almost all the time

21, one or both of us cannot discus : 7
f scuss openly and honestly problems we ha
I ! 2S 4 1€ ve
each other T i ) e
a, never b. seldom c. sometimes d, very often e, almost all the time

22, one or both of us has ideosyncracies which are bother some to the other
(eg. body odor, tics, snapping gum, snoring)
a, never b. seldom c. sometimes d. very often e, almost all the time

23, our general outlook on life (liberal verscs conservative) is not the same
a., never b, seldom ¢, sometimes d, very often e, almost all the time

24, our moral/religious views are not the same
a, never b, seldonm c, sometimes d. very often e, almost all the time

25, our ages are different
a, never b, seldom c. sometimes d, very often e, almost all the time

26, our academic interests (majors, courses being taken) are not the same
a, never b, seldom c, sometimes d, very often e, almost all the time

27. I have been rooming with this person
a, 1 or less months b, 1 to 2 months ¢, 2 to 3 months
e, more than a semester

d. all semester

28. I have had this many roommates this semester
a, 1 b, 2 e¢.3 d. 4 e. 5
29 This roommate was

a, assigned to me b. requested by me

30, In an overall rating wouldyou say your present roommate is one you would
a., truly love to have as a roommate

b, pick to live with as much as a few other you know

¢, find it OK to live with but the ldea 1s not excliting

d. consider living with but only if some problems were cleared up

e. never pick to live with again

31, I consider my roommate

a, one of my closest friends with whom I share alot
b, a good friend

c. as much of a friend as other I know

d. somewhat of a friend

e, not a friend

32, The whole dorm atmocphere is conducive to studying
a, never Db, seldom ¢, sometimes d. very often e, almost all the time

33, I would choose to live in Zast Hall over
a, all other dorms b, nost other dorms ¢, some other dorms
d, few other dorms e, no other dorms

34, I am finding the Watauga College experience to be
a., much more satisfying than I had expected

b, more satisfying than I had expected

c. about as satisfying as I had expected

A, less satisfying than I had expected

e. much less satisfying than I had expected

35, I am finding my experience ai AbU to be
a. much more satisfying than I had expected
b, more satisfying than I had expected

¢c. about as satisfying as I had expected

d. less satisfying than I had expected

e. much less satisfying than I had expected

36, If I had my choice I would chose to room alone
a., yes b, no

Please fill in the blanks
37, your age
38, your sex

39, your classification (freshman, sophomore, etc, )




10.

11,

125

ROOMMATZ QUESTIONITAIRE

Fart Two

Please use thess scales to rate each item which is in the column below it,
Circle the letter which fits best,

DESCRIPTION OF THE PZRSON

AL CTTAT T
MYSELI

ROOMMAT %

BEFLECT

How often I am
like the descrip-

How often my

roommate 1is like

How I feel this
difference or

tion the description similarity effects
our relationship
a. never a. never
b. seldom b, seldom a, frequently
c. sometimes c, sometimes positively
d, very often d, very often b, occassionally
e., all the time e, all the time positively
c, not at all
d. ocassionally
negatively
e, frequently
negatively
realistic and practical a b c 4 e a b c d e a b c d e
imaginative, original,
and individualistic a b c d e a b ¢ d4d e a b c d e
firm minded and determined a b c d e a b c 4 e a b c d e
sentimental and devoted a b c d e a b c d e a b c d e
systematic and orderly a b c d e a b c d e a b c d e
spontaneous and like to
be unplanned a b c d e a b c d e a b c d e
lively, enthusiastic,
talkative a b c d e a b c d e a b c d e
calm and detached a b c 4 e a b c d e a b c d e
like to build and deal
with concrete thing a b c d e a b c d e a b c d e
like to invent and come
up with new ideas a b c d e a b c d e a b c d e
in making decisions lets
the heart rule the head a b c d e a b c d e a b c d e
in making decisions lets
the head rule the heart a b c d4d e a b c d e a b c d e

13.

14,

15,
1€,

17,

18,

19,

20,

- 21,

22,

23.
2k,

25,
26,
27,

28,
29.

likes to arrive at
decisions

likes dealing with
unexpected

easy to get to know
had to get to know
likes certainity and

likes to do thing in an
established way

has visions of the future
and possibilities

interested in causes and

effects and like to
analyze

sympathetic and concerned
with mercy

organized and like routine
impulsive, likes constant

change, and does things
at the last minute

like to party

likes to write or do
other quiet things by self

sensible
like theories

careful when people's
rights are involved

gentle and kind

like to operate with a
schedule and plans §o he/
she does not have to get

things done at the last
minute

e}

(¢]

e

(S

ee



30, easy going

31.

32,

shares feelings frequently
with close friends

shares feeling with close
friends only if he/she has
some special reason to

[

[¢]

Appendix B

Consent Form
I agree to fill out a five page questionnaire that will be used by Margaret
Wentworth in her masters thesis, I also glve her permission to use the

results on my Myers-Briggs Type Indicator. I am aware that no where in the

study will my name appear and that measures have been taken to maintatin
confidentiality. I also am aware that my participation in this study will
be helpful to the Watauga College staff in making the living situation

more supportive for the students.

Please check one and sign your name,

I agree to the above,

I do not want to participate in this study.




Table B

Appendix C Breakdown of MBTI Types in the Population of ihis Study
ENFP ENFJ ESFP ESFJ
Table A 20% 3% % %
Means and Standard Deviatlons of Perceptual Problem Scores ENTP ENTJ ESTP ESTJ
bz 3% 3% 1%
for Groups Determined by Number of Shared Preferences
INFP INFJ ISFP ISFJ
Number of shared preferences Means SD 16% 2% &% 7%
0 110,857 47.705 INTP INTJ ISTP ISTJ
2% 1% 5%
1l 82,684 23.034 5
2 78.731 21,127
3 83.875 17.980
4 93.643 10,104

Total 85,6020 23.2795



Table C

Breakdown of the Population Used in Hypothesls One

Table D

Breakdown of Populatlion Used in Hypothesis Two

Same dominant

Different dominant

Same auxiliary

Different auxiliary

18
18

Functions shared by roommates Number in each group
0 18
1 L6

2 34



Table E

Breakdown of Population Used in Hypothesis Three

Preferences. shared by roommates

Number in each group

& W N L o

6
20
26
32
14

59



